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teaching. 
Minimum acceptable competence is given on the left, and additional desirable competence is 
listed on the right. 
Examples are given for French only. Guidelines using this model will be prepared for the other 
commonly taught languages. 
Minimum Preparation Preferred Preparation 
I. Language Skills 
1.The student can speak for three minutes 
using prepared material and making no 
more than five phonemic mistakes 
(including rhythm, intonation, stress, as 
well as specific sounds) . 
2.Given leamer recordings of familiar 
material, the student can identify nine 
out of ten phonemic mistakes. 
3.Within the limitations of Francais 
Fondamental, premier degre~, the student 
can do the following in both spoken and 
written French at a rate of 95 percent 
accuracy : 
a. Use all nouns with the appropriate 
gender markers. 
b. Find mistakes in gender with these 
nouns. 
c_ Use the appropriate forms of the 
adjectives and determiners. 
d. Find mistakes in adjective and 
determiner form and agreement. 
e. Conjugate all verbs listed in the tenses 
included . 
f. Find mistakes in the forms of the 
verbs above in the tenses above. 
g. Use the grammatical forms and 
structures listed. 
h. Find mistakes in the grammatical forms 
and structures above. 
4.The student can read and summarize an 
unfamiliar article of a general nature 
taken from a recent newspaper or 
periodical. 
5.The student can listen to and summarize 
the content of an unfamiliar recording 
The student can speak for three minutes on 
unprepared material making no more than five 
phonemic or phonetic mistakes. 
Given learner recordings of unfamiliar 
material, the student can identify nine out of 
ten phonemic and phonetic mistakes. 
Within the limitations of Francais Fonda-
menta!, deuxi~;ne degre~ . . 
The student can interpret the article. 
The student can listen to and summarize the 
content of unfamiliar radio broadcasts. 
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Minimum Preparation Preferred Preparation 
taken from commonly used Level Three 
or Four secondary school materials. 
II. Literature 
6.The student can scan an unfamiliar 
poem (rhyme scheme, meter, form) . 
7.The student can read an unfamiliar short 
story and identify the point of view, plot 
development, order of presentation of 
events. 
8. Given any brief unfamiliar work of 
literature, the student can identify key 
words or phrases, relating to theme, 
character, tone, as appropriate to the 
passage. 
The student can demonstrate familiarity with 
French literature by identifying authors, 
works, periods, movements, and so on. 
The student can identify familiar quotations 
taken from literature. 
The student can recite a French 
memory . 
poem f rom 
III. Culture 
9.Using an accepted reference work, such 
as Wylie-B~gu6's Les Francais, the 
student can answer questions about 
aspects of French culture, including their 
historical and geographical origins. 
10.Given a map of France, the student can 
locate important geographical features 
(cities, main rivers, mountains, and so 
on) . 
11.Given an example of a French cultural 
pattern, the student can describe the 
corresponding American pattern, point-
ing out similarities in the basic needs 
which the pattern manifests and showing 
the differences in their outward forms. 
12.0n viewing a French film depicting 
contemporary life, the student can 
identify at least five cultural pattems 
(status symbols, gestures, parent-child 
relations, and so on) . 
IV. Professional Preparation 
13.The student can run a standard ditto 
machine, a tape recorder, an overhead 
The student can answer such questions without 
a reference work, either because he has studied 
French culture closely or because he has lived 
abroad. 
Given a map, the student can describe cultural, 
historical, geographic and linguistic differences 
by region. 
Given an example of an American 
pattern, the student can describe one 
corresponding French patterns. 
cultural 
or more 
On viewing a French film, the student can 
identify five linguistic features (change from 
vous to tu, Ievel of language, regional accents, 
intonation patterns, and so on) . 
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Mmnnum Preparation Pref erred Pre paration 
projector, a slide projector, a film-strip 
projector, and a movie projector. 
14.The student can prepare a ditto master 
(by typewriter or photostat technique) 
, and an overhe~d transparency. 
15.The student can prepare and splice a 
ta pe. 
16.The student can use a console (language 
lab, electronic classroom) to monitor, 
correct, and test students. 
17.The student can write behavioral 
objectives for a lesson he intends to 
teach. These objectives will be accom-
panied by suggested activities and a 
sample test. 
18.The student can demonstrate and 
describe three alternate classroom 
techniques to be used at Levels One and 
Two. . . 
a. to present and practice a new point of 
structure (at least one technique must 
be entirely in French) . 
b. to present and practice new voca-
bulary (at least one technique must be 
entirely in French) . 
c. to present and practice a feature of the 
sound system. 
19.The student can demonstrate and 
describe three classroom techniques for 
developing student comprehension at 
Levels One and Two. 
a. via listening 
b. via reading 
20.The student can demonstrate and 
describe three classroom techniques for 
developing student self-expression at 
Levels One and Two. 
a. via speaking 
b, via writing 
21.The student can demonstrate and 
describe three classroom techniques for 
The student can write behavioral objectives for 
a variety of different programs. 
The student can demonstrate and describe 
three alternate classroom techniques to be used 
at Levels Three and Four. 
The student can demonstrate and describe 
three classroom techniques for developing 
student comprehension at Levels Three and 
Four. . . 
The student can demonstrate and describe 
three classroom techniques for developing 
student self-expression at Levels Three and 





demonstrate and describe 
techniques for teaching a 
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Minimum Preparation Pref erred Pre paration 
teaching a cultural concept at Levels 
One and Two. 
22.The student can demonstrate or describe 
three ways to adapt modern foreign-
language instruction to current trends 
in curriculum development (individ-
ualized instruction, multi - media, and 
so on) , at Levels One and Two. 
V. The Language-teaching Profession 
23.The student can describe the functions 
and the publications of the following 
regional and national professional 
groups : MFLA, the Northeast Con-
ference, AATF, ACTFL. 
24.The student has joined at least one of the 
groups above. 
cultural concept at Levels Three and Four. 
25.In a mock discussion, the student can 
defend persuasively the values of foreign-
language instruction. 
26.The student can informally evaluate his 
performance in a micro-teaching 
situation and suggest two areas for self-
im provement. 
The student can demonstrate or describe three 
ways to adapt modern foreign-language 
instruction to current trends in curriculum 
development at Levels Three and Four. 
The student can describe the functions and the 
publications of the following regional and 
national professional groups : NEMLA, MLA, 
NALLD, TESOL. 
The student has joined two or more pro-





can use a 
analyze 
These tentative guidelines, developed by a subcommittee of the Massachusetts 
Committee on Teacher Education, were prepared by Rebecca M. Valette (Boston College 
the assistance of Elizabeth Ratt6 (Boston University; committee chairman), Richard Penta 
James Powers (Cambridge Public Schools) . 
formal self-evaluation 
his performance as a 
Foreign-Language Association 
subcommittee chairman) with 
(Belmont Public Schools) , and 
(1978~j~10~I 31 ~ ) 
